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Abstract: This theoretical-reflective article, derived from the doctoral dissertation Intercultural Education Based on Curriculum
Management for Strengthening the Quality of Higher Education, is grounded in a critical-hermeneutic documentary review. The
study adopts a qualitative perspective supported by micro-ethnographies and an introspective-experiential approach, assuming the
co-construction of the corpus through information analysis, textualization, theoretical triangulation, and analytical systematization.
It examines the relationship between culture, intercultural education, curriculum management, and technology, understanding the
latter not as a neutral resource but as a sociocultural mediation capable of expanding or restricting recognition, participation, and
curricular justice. The findings suggest that intercultural education goes beyond discourses of inclusion and coexistence to become
a transformative practice in the face of historically rooted cultural exclusion. They also show that the critical, ethical, accessible,
and pedagogically relevant integration of digital technologies can foster dialogue among knowledge systems, the visibility of
identities, collaborative knowledge production, and the democratization of learning. However, technology may also deepen



inequalities when gaps in connectivity, accessibility, digital competencies, and cultural representation persist. The article concludes
that recognizing diversity, developing inclusive curricular practices, and critically managing technology contribute to strengthening
educational quality.
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1. Introduction

In the global dynamics, the world is experiencing great political, social, and economic changes due to the
organization of the current prevailing system, which generate uncertainty in the face of the permanent dynamics of
transformation and education is not alien to them because from its function, it has the call for social cohesion. In this
regard, the Organization for Economic Cooperation and Development, OECD (2023) has emphasized that traditional
models of knowledge production are insufficient to address these complex contexts, driving a shift towards critical
and action-oriented interpretative approaches.

In this framework, understanding ceases to be a merely descriptive act to become a contextualized, reflexive,
and ethically committed process to social alteration, recognizing that all interpretation affects collective interactions
(Kinsella & Whiteford, 2009; Lugo, 2026), likewise the United Nations Educational, Scientific and Cultural
Organization UNESCO (2017), considers that the fundamental role of education systems is primarily to strengthen
peaceful coexistence, through programs that encourage dialogue between different cultures, beliefs and religions,
recognizing human diversity in society, hence education can also contribute in an important way to promote
sustainable and tolerant societies, generating in their classroom spaces, global interconnection between different
cultures.

In this scenario of transformation, technology occupies an increasingly decisive place in the configuration of
educational experiences and cultural relations. It is not only a set of devices or platforms, but a socio-technical
mediation through which knowledge, languages, identities and forms of participation are selected, represented,
circulated and legitimized. For this reason, their incorporation into intercultural education requires a critical reading
that questions who designs technologies, what knowledge they privilege, what cultures they make visible and which
may be excluded. UNESCO's Global Education Monitoring Report warns that the educational relevance of technology
must be assessed from criteria of equity, scalability and sustainability, keeping the student and their contexts at the
centre of decisions (UNESCO, 2023).

In accordance with the above, it is stated that in the educational scenario, the need must arise to understand and
relate in a respectful, equitable and egalitarian way among all members of an ethnic group or social group. Based on
this need, it seeks to build more inclusive and cohesive societies, under the principle of interculturality, as a recent
field of study, which describes in a horizontal and synergistic way, the relationship and encounter between diverse
cultures, from which it seeks to make visible the other, which for the purposes of the sample population of the doctoral
thesis was established in the migrant population and ethnic minorities (Indigenous population, raizal, Rrom, Afro-
descendants), which generates challenges, as well as tensions, which have made it possible, according to (Mondaca
Rojas & Gajardo Carvajal, 2013), the opening of many social, political, economic and cultural barriers, which have
generated different problems, such as inequality, racism and xenophobia, which translates into new conceptualizations
and actions that must be addressed from the socio-political context based on diversity.

In accordance with the above, the recognition of diversity from an intercultural context seeks to respond to the
needs of processes of transformation of humanity, since according to Fraser and Honneth (2006, as cited in Canton
Mayo, 2006) and Oses Gil et al. (2022), the subjects that make up minority human groups have immersed a series of
facts of social violation to which they are exposed from the absence of recognition of their identity conditions, which
according to Zufiiga and Valencia (2018), present injustices that are a cause of conflicts since they have not acquired
visibility, on the part of society, where the diverse population is at a disadvantage, before the dominant social classes,
that justifies the social order that privileges them.
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In this order of ideas, at a global level, it is necessary to understand how relationships with others are
established, how societies are built and the fundamental role that education plays in these processes, since the lack of
recognition can have devastating consequences for individuals and for society as a whole. Therefore, it is crucial to
work to create more just and equitable societies, where all people feel valued and respected. According to Escobar
(2012), the recognition of diversity is considered a key process based on equality, justice and equity, without
discrimination or stigmatization and with respect, which is part of dignity, in the same way, it is the recognition of the
context, beliefs, customs and habits of society (Rodriguez, 2023).

In this same sense, Taylor (2002, as cited in Mahecha Lopez, 2017), argues that diversity is "due recognition is
not only a courtesy that we owe to others: it is a vital human need", therefore the recognition of diversity must facilitate
equitable access to high-quality education, eradicating discrimination (ZUfiga-Rodriguez, 2021; Pallares-Arévalo &
Ravelo-Méndez, 2025). In accordance with the above and in order to shorten the existing theoretical gaps that allow
a better understanding of reality in order to act on it, in-depth interviews are carried out such as microethnographies
and a documentary review, based on critical hermeneutics, in order to provide some elements for an analytical
reinterpretation and the co-construction of intercultural concepts. cultural education and curriculum management as
an operational foundation for the quality of education.

2. Methodological notes

The research was developed under the contributions of microethnography as an analytical perspective through
open interviews, which helped to understand the discourses present in the reviewed texts. From this point of view, the
documents were assumed as sociocultural productions loaded with meanings, symbolisms, tensions and identity
constructions that reflect the dynamics of educational contexts. Following Geertz (1973, as cited in Goyal, 2022), the
analysis was oriented towards a dense description of the meanings present in the discourses, allowing the identification
of the ways in which the relationships between diversity, recognition, interculturality, and educational quality are
configured.

Likewise, it was approached from a qualitative perspective which (Solsona, 2024); allows us to understand and
interpret human experiences through the production and analysis of textual data that are born from the singular and
subjective discourses of social subjects in an everyday context Denzin & Lincoln (1994, as cited in Anadén, 2008).
Similarly, from an introspective experiential epistemological approach, (Padrén, 1998;Vidanovic Geremich & Osorio
Gémez, 2025), where the actors assume a certain work routine and a set of constitutive operational tools based on
their inquiries and experiences, the essential thesis that this approach puts forward according to (Camacho & Marcano,
2003), is that knowledge lacks, as such, an objective, universal and independent status (it does not have a ‘constant'
character with respect to the 'variables' of the environment), but, on the contrary, it varies depending on the
sociocultural standards of each historical period.

In this order of ideas, the study is based on a documentary review of hermeneutical-critical orientation, which
can be conceived as the art and science of interpretation, it is a dynamic process in which the understanding of texts,
symbols and human phenomena is framed within a historical, cultural and existential context, (Norofio, Vilchez, &
Merifio, 2025), in order to contrast the different theoretical and methodological positions of the authors of the
publications consulted and generate reflections, solid arguments and conclusions in this regard, In this order of ideas,
this method is not presented as an inflexible structure, but as a tool that can be adapted according to the context and
nature of the knowledge to be developed (Norofio et al. (2025), which seeks to understand social phenomena based
on the interpretation and understanding of meanings, discourses and theoretical constructions produced in specific
historical and cultural contexts through which human groups construct and explain their reality.

In this sense, the hermeneutical-critical orientation allowed the development of a systematic process of reading,
interpretation, contrast and resignification of scientific literature, normative documents and theoretical references
related to the categories of culture, interculturality, intercultural education, curricular management and educational
quality. This order is established following Vidanovic and Gomez (2025), who consider that this approach favors the
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understanding of social phenomena implies a permanent reflection on the experiences, meanings and contexts that
give them meaning, promoting a critical reading of the educational reality.

To incorporate the technological dimension, the analysis included documents and literature related to
educational technology, digital ecosystems, digital inclusion and data governance, examined from the categories of
access, pedagogical relevance, cultural representation, participation, ethics and curricular justice. This expansion made
it possible to interpret technology both as a possibility of democratization of knowledge and as a potential space for
the reproduction of social, epistemic and cultural gaps.

The documentary corpus consisted of the bibliographic search of 250 scientific articles, doctoral theses,
institutional documents and specialized publications selected through criteria of thematic relevance, topicality,
scientific relevance and coherence with the object of study. The documentary review was carried out based on
processes of search, selection, analytical reading and thematic categorization of the sources consulted. In this sense,
Quintana and Hermida (2019) argue that hermeneutics is a method of interpretation that allows us to understand the
underlying meanings of texts. Therefore, corpus analysis is not linear; It is a spiral process where you constantly
navigate between the part (paragraphs, sentences, words) and the whole (the whole text and its context).

According to what has been proposed, the construction and foundation of the documentary corpus was
developed following the methodological guidelines proposed by Vagle (2018) and taken up by Castillo (2025). In the
first phase, the phenomenon of study was identified and described in the contexts where it manifests itself, considering
its forms of appearance and the possibilities of social transformation that emerge from its understanding. From this
perspective, the phenomenon is not conceived as a fixed or essential reality, but as a dynamic construction that acquires
meaning based on the relationships it establishes with time, space, and the experiences of the subjects.

Subsequently, the documentary material was compiled and organized, seeking to understand the various ways
in which the phenomenon is configured and expressed in specific contexts. This process was accompanied by an
exercise of post-reflection, aimed at recognizing and explaining the researcher's pre-understandings, beliefs, and
assumptions, with the purpose of critically examining their impact on the interpretation and production of knowledge.
The analysis phase involved a rigorous exploration of the phenomenon based on the permanent interaction between
the documentary material, the theoretical references and the reflective processes of the researcher. In accordance with
Vagle (2018), a detailed and systematic reading of the texts was developed, favoring a constant dialogue between the
emerging findings, the theoretical categories, and the reflections derived from the research process. This exercise
made it possible to identify convergences, tensions, meanings and aspects that generated questions or new possibilities
for understanding.

Finally, textualization was constructed, which according to Acosta Melchor (2023) points out that textualization
constitutes a fundamental process in the construction and communication of scientific knowledge, in this order of
ideas, textualization privileged analytical and reflective writing, aimed both at describing the ways in which the
phenomenon is produced and transformed and at generating new understandings about its meaning, therefore, it
allowed organizing and reconstructing the conceptual contributions identified in the sources. Likewise, theoretical
triangulation isconceived as a procedure that allows approaching a phenomenon from multiple perspectives, increasing
the precision and depth of its understanding.

According to (Denzin, 1978; Jick, 1979; Forni & De Grande, 2020), this process can be compared to the
determination of the position of an object by crossing lines from different points of observation, therefore the
theoretical triangulationfacilitated the contrast of perspectives from different disciplinary fields; and the
systematization made it possible to integrate the findings into a coherent interpretative structure aimed at
understanding the relationship between intercultural education, curricular management and educational quality.
Finally, the analytical systematization, understood as a space of interpretation in which the multiple manifestations of
the phenomenon are articulated in its contexts of emergence, made it possible to integrate the findings into a coherent
interpretative structure aimed at understanding the relationship between intercultural education, curricular
management and educational quality.
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Figure 1.
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Synthesis of the imaginary of senior management in relation to the conceptions of intercultural education.

(Source: Nufiez, 2025)
Quality of research: validity and reliability.

In qualitative research, the criteria of reliability and validity are aimed at guaranteeing the rigor of the
procedures used during the research process and the consistency of the interpretations constructed from the data
obtained. From this perspective, validity transcends the mere verification of results to incorporate aspects related to
the quality of the relationships established between the researcher, the participants and the context studied.

In this regard, Denzin (1978) argues that postmodern perspectives have expanded the traditional criteria of
validation by incorporating dimensions related to credibility, the authenticity of experiences, the ethical responsibility
of the researcher, permanent dialogue with participants, and the ethics of care. These elements allow qualitative
research to be assessed from a broader understanding of the processes of knowledge construction and the legitimacy
of the interpretations produced.

In accordance with the above, Lincoln (1995) argues that integrative analyses carried out in the field of
qualitative research show that these criteria converge in the recognition of the relational nature of the research process,
highlighting the importance of the interactions between the researcher and the participating subjects as a foundation
for the production of socially significant knowledge.
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For his part, Martinez (2006) distinguishes between internal validity and external validity. The first refers to
the degree to which the findings reflect the reality studied in a coherent, understandable and representative way, while
the second alludes to the possibility of transferring or applying the theoretical constructions generated to contexts or
groups with similar characteristics. Consequently, the interpretative quality of a research will depend both on the
fidelity with which the analyzed phenomenon is understood and on the relevance of the contributions produced for
similar scenarios. This procedure made it possible to contrast the interpretations elaborated by the researcher with the
meanings attributed by the actors involved, favoring the construction of a shared understanding of the phenomenon
studied and strengthening the credibility of the findings obtained.

3. The discussion for Co-construction

The concept of culture has been the subject of multiple theoretical elaborations in the anthropological tradition,
configuring itself as a central category for understanding social, symbolic and identity processes. From a classical
perspective, Tylor (1871, as cited in Podesta, 2006), points out that culture constitutes “that complex whole" that
includes knowledge, beliefs, art, morals, laws, customs and any other capacities and habits acquired by human beings
as a member of a society. This formulation introduces a broad and integrative understanding of culture, emphasizing
its learned and socially transmitted character. Likewise, within the framework of anthropological evolutionism, Tylor
gives the concept a progressive meaning, understanding culture as the result of historical processes of human
development.

From a different perspective, although complementary in its explanatory scope, Malinowski (1931, as cited in
Quetglas, 2023), conceives of culture as an integrated system composed of artifacts, institutions, customs and their
relationship with the geographical environment, oriented to the satisfaction of universally recognized human needs.
In this approach, each cultural element fulfills a specific function within the social system, contributing to the
maintenance, cohesion and survival of the group. Thus, while Tylor emphasizes the cumulative and evolutionary
character of culture, Malinowski emphasizes its functional dimension and its role in the organization of social life.

In the interpretative turn of symbolic anthropology, Geertz (1973, as cited in de Haro Honrubia, 2024), redefines
culture as a "historically transmitted scheme of meanings", expressed in symbolic forms, institutions, rituals and works
through which subjects construct meaning about their own existence. From this hermeneutical perspective, culture is
not simply a set of observable practices, but a web of meanings that guides human action. Cultural interpretation thus
becomes an analytical task aimed at understanding how individuals produce, communicate and transform meanings
in specific contexts. Consequently, culture is closely linked to the construction of identity and to the processes of
symbolic communication that structure social life.

In a contemporary vein, Araiza Diaz, Araiza Diaz, and Medécigo Daniel (2020) expand this conception by
understanding culture as a network of articulations where the natural and the social, the material and the symbolic
interact. It is not reduced to visible or empirically observable manifestations, but includes abstract dimensions such as
collective imaginaries, social representations and forms of symbolic organization. From this perspective, culture
allows us to recognize both the tangible and the intangible heritages that make up the identity of a social group.

On the other hand , (Alonso, 2006), he defines culture as the complex set of spiritual, material, intellectual, and
emotional traits that characterize a society or social group. This definition incorporates normative and axiological
dimensions, including life systems, human rights, values, traditions, and beliefs, broadening the scope of the concept
towards a comprehensive vision of human development. In a complementary way, White (1964) conceives culture as
the complex of behavior patterns acquired by human beings as a member of society, emphasizing their adaptive
function in relation to the environment. In this neo-evolutionary perspective, culture acts as a mediation mechanism
between the individual and the environment, enabling processes of adaptation and social organization.

In this order of ideas, NUfiez (2025), states that Culture is a process created and recreated over time by human
beings, communities or ethnic groups, it has a dynamic, adaptive and complex character product of the interaction of
human groups, which implies the transmission of beliefs, customs, traditions, arts, morals, rights, values and norms,
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of a social group from which they ensure their identity and survival as well as well-being, to find meaning in their
relationships with the environment, interpret the world and guide their behavior as patterns learned from generation
to generation.

According to the above, human beings need the recognition of their cultural values through time, not from the
perspective that according to (Gonzélez & Gonzalez, 2022) affects their own identity, their behaviors and psychosocial
development, but from a critical intercultural conception of the recognition and visibility of the other, which implies
a break with the logics of instrumental domination that have historically configured the social relations, which do not
limit, as Trivifio and Ferrando (2024, as cited in Valenzuela Espinosa, 2024), point out, the dynamics of
participationand deliberative practices in the social sectors that make it possible to recognize and include the citizen
experience. From this perspective, interculturality cannot be reduced to a normative ideal, but must be constituted as
an emancipatory practice aimed at questioning the structures that reproduce inequality.

In line with Paz-Mardones, Kotthoff-Cristensen, Fuentes-Jara, Collipal-Velasquez, Riquelme, and Halberstadt
(2022), they consider that as an emancipatory practice, the recognition of diverse cultures worldwide has made it
possible to integrate a historical perspective with which they can identify through more sincere and inclusive
reconstruction processes, which have arisen from the need of some societies to take up and identify with the ideologies
of each guild thus affirming what it considers ( Abdallah-Pretceille, 2001; Altarejos, 2018), intercultural requires
overcoming the historical processes of cultural homogenization and exclusionary differentiation that have
characterized modern societies. In this order of ideas, cultural diversity should not be conceived as an exception, but
as a structural condition of every society. That is, interculturality demands an open and dynamic dialogue between
cultures that cohabit the social space, based on the awareness of otherness and an ethic of recognition. This approach
shifts interculturality from the merely descriptive plane to an ethical and political dimension.

In this order of ideas, it is considered that Honneth's theory of recognition (1997; Zifiga & Valencia Lépez,
2018), provides a normative basis for this emancipatory understanding, from which three fundamental forms of
recognition are identified—Ilove, right, and solidarity—that constitute structural conditions of all social life. Love, as
the foundation of primary intersubjective relationships, makes self-confidence possible; the law, as a principle of legal
equality, guarantees mutual recognition as responsible subjects; and solidarity, as a social recognition of particular
capacities, which allows individuals to be valued in their uniqueness. These dimensions not only structure social
integration, but also ground moral struggles for dignity and justice.

Likewise, from the construction of the theoretical matrix, Faundes-Pefiafiel (2019) proposes to expand the
theory of recognition by incorporating the dimension of cultural identity as the axis of contemporary struggles. In this
framework, collective demands for cultural autonomy are not limited to symbolic demands, but seek material
conditions of existence that guarantee a pluralistic and intercultural democratic horizon. Cultural identity, therefore,
becomes a political category linked to the protection of historically subordinate ways of life. At the level of global
dynamics, Nieto, Cleminson, Gordo, and Sedano (2002) warn that migratory movements constitute complex scenarios
where intercultural altruism and the reproduction of dominant discourses converge. Although respect for difference is
presented as a normative principle of plural societies, it can coexist with practices of subtle exclusion or symbolic
subordination. This tension reinforces the need for a critical intercultural approach that does not romanticize diversity,
but examines its structural conditions.

From anthropology, (Poutignat and Streiff-Fenart. 1997; Bari, 2002) argue that the ethnic group is not defined
by itself, but in relation to the cultural differences that emerge in contexts of interethnic interaction. In this sense,
ethnic identity is not explained by the cultural content itself, but by the processes of inclusion and exclusion that
delimit belongings. These borders are transformed into contexts of interethnic interaction and respond to relational
dynamics. Along these lines, (Bonfil, 1991; Mérquez Rosano & Legorreta, 2017), also introduces the concept of
cultural control, understood as the social capacity of a group to decide on the cultural elements necessary to formulate
and realize its collective purposes.
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In accordance with the above, the cultural elements that make up these dynamics can be classified, according
to the aforementioned authors, into material, knowledge, organizational, emotional and symbolic. The materials
include objects and tools linked to everyday life; knowledge is knowledge transmitted intergenerationally; the forms
of organization, structures of participation and internal governance; the emotions, values, traditions and beliefs that
unite the group; and the symbolic ones, communicative mechanisms such as language and identity signs. Accordingly,
Hernandez Chac6n (2021) stresses that these symbolic components are fundamental tools for the development of
intercultural processes, as they facilitate dialogue and cultural transmission.

From this perspective, NGfiez (2025) defines interculturality as a relational approach that regulates the
coexistence of cultures in a geographical space from the egalitarian recognition of their differences. This approach
implies the possibility of dialogue, joint transformation and identity self-realization, without reproducing hierarchies
or relations of domination. Interculturality, understood in this way, is not a simple multicultural coexistence, but a
political and ethical project aimed at cultural justice.

In this same sense, from a critical intercultural approach, communication between people of different cultures
is possible to the extent that cultures are not fixed or static entities, but dynamic historical configurations susceptible
to transformation. In accordance with what has been stated (Saez Alonso, 2001), he argues that neither cultures remain
immutable nor are their members incapable of recreating them to respond to the demands of their own social life. This
affirmation deactivates any essentialist conception of culture and opens the possibility of an intercultural dialogue
based on the reinvention and permanent resignification of cultural frameworks.

In the same way, the educational context acquires a structural role. It is not only a matter of transmitting
knowledge, but also of generating spaces for the recognition and appreciation of culturally situated knowledge,
especially that coming from historically vulnerable groups. Higher education, according to Matias Gonzélez and
Agquino (2018), in particular, becomes a strategic space for democratizing access to knowledge and for incorporating
diverse epistemologies that have traditionally been marginalized from the academic canon. From this perspective,
education cannot be conceived as neutral. Its role is decisive in shaping intercultural relations based on respect and
solidarity. The relationship between education and interculturality is not contingent, but structural: it is through
educational processes that a critical consciousness can be built aimed at the recognition of difference and the
overcoming of practices of exclusion.

In this relationship between education and interculturality, digital technologies can expand the possibilities of
communication between culturally diverse subjects and communities, facilitate access to memories, languages and
local productions, and promote the collaborative creation of content. However, their intercultural potential does not
automatically derive from their presence. A platform can open spaces for dialogue, but also impose homogeneous
languages, categories and content that make non-hegemonic knowledge invisible. From critical hermeneutics, the
question is not only what technology is used, but under what rationality, for what purposes, who participates in its
design and what power relations are consolidated or transformed through its use.

In correspondence with the above, in order to achieve the relationship between education and interculturality,
the curriculum constitutes a central axis in this transformation. In this regard, the author Castro Robles (2007) argues
that its foundation should be understood as a cultural construction in two senses: on the one hand, in terms of the
social and historical conditions that frame the educational process; and, on the other hand, considering the institutional
culture of each establishment. The curriculum is not a technical device, but a space of symbolic production that
articulates identities, memories and social projects. Consequently, an intercultural curriculum must integrate plural
knowledge and promote pedagogical practices that strengthen the cultural identity of educational actors.

Consequently, the integration of technologies in the intercultural curriculum must be guided by principles of
accessibility, cultural relevance, participation and pedagogical sovereignty. This involves selecting digital resources
capable of incorporating multiple languages, narratives and forms of expression; promote the production of content
by the educational actors themselves; develop skills to critically analyze information; and prevent digitalisation from
replacing human dialogue or deepening inequalities of access. The OECD (2023) states that the digital transformation
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of education requires a systemic vision that articulates tools, actors, data, institutional capacities, and governance rules.
From an intercultural perspective, such articulation must also incorporate epistemic equity and the recognition of
cultural contexts.

In addition to this, it is conceived that intercultural education is configured as an ethical and political
commitment aimed at the integral development of the human being. The author, Alonso (2006) defines it as an
innovative and coherent approach that accepts and enhances cultural diversity, promoting exchange, integration and
tolerance. However, this tolerance should not be understood as mere coexistence, but as a critical dialogue that implies
relativizing one's own culture without renouncing fundamental rights. From a socio-constructivist perspective, Berger
and Luckmann (1983, as cited in Borges de Souza et al., 2025), allow us to understand that social representations are
produced through continuous interaction between individuals in a social system. In culturally diverse contexts, these
interactions generate processes of symbolic construction and reconstruction of the "other", which makes it essential
to have an education that problematizes the forms of representation and avoids the uncritical reproduction of cultural
stereotypes.

Likewise, Ramos Alarcén, Espinoza Alcivar, Palma Mendoza, Valencia Caicedo, and Ocampo Alcivar (2025)
argue that interculturality in education represents a transformative approach that goes beyond the simple coexistence
of cultures, promoting equitable relations, critical dialogue, and mutual recognition, therefore, as they state Garcia-
Segura and Agudo-Jurado (2024, as cited in Molina, 2025) interculturality as a formative approach proposes from
educational management the recognition of intercultural diversity that penetrates in bringing to light the dialogue
between a diversity of cultural in order to break the moral damage generated by discriminatory practices recognized
as "racism, xenophobia and homophobia". From an inclusive pedagogical perspective, Pedrero-Garcia et al. (2017,
as cited in Agreda Sigindioy, 2024) argue that intercultural education is a vehicle of openness that favors the
integration of diverse students in the educational process that favors knowledge and cultural exchange, thus promoting
coexistence, curricular innovation, and community participation. This definition shifts interculturality from the
discursive plane to institutional practice.

In terms of recognition, NUfez (2025) conceives intercultural education as a permanent and inclusive training
process, characterized by a horizontal, reciprocal and self-critical dialogue, aimed at guaranteeing the right to quality
education in culturally diverse contexts. This proposal integrates universal, national and local knowledge in a
framework of equity, promoting intercultural professional skills and favoring the socio-labor integration of cultural
minorities.

Within the framework of the promotion of comprehensive education from intercultural education, curricular
management cannot be understood only as a technical device of academic organization, but as a strategic field of
symbolic, political and epistemic dispute. In this sense, Vera Gomez & Salvador Moncada, 2023 recognize it as the
nodal point that makes training goals viable in real scenarios, privileging development, contextualization, and
flexibility over standardized teaching models. However, from a socio-critical perspective, this viability is not neutral:
it involves axiological and political decisions regarding what knowledge is legitimized, what identities are recognized,
and what forms of life are made visible in the curriculum.

In this sense, curriculum management is configured as a systemic and multilevel process — macro, meso and
micro — that articulates public policies, institutional models and pedagogical practices. However, this articulation is
not limited to operational coherence, but constitutes a space where power relations are materialized and cultural
meanings are negotiated. At the macro level, educational policies express societal projects; in the meso, institutions
interpret and translate these projects; and in the micro, the classroom becomes the stage where recognition structures
are reproduced or transformed. Likewise, the curricular management of technology includes, therefore, decisions on
infrastructure, connectivity, teacher training, accessibility, data protection, selection of platforms and evaluation of
their pedagogical and cultural effects. These decisions must overcome an instrumental logic focused on the acquisition
of equipment and be oriented towards the construction of inclusive digital ecosystems. The quality of technological
integration is not measured by the number of devices available, but by its ability to broaden participation, diversify
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ways of learning, strengthen intercultural dialogue, and ensure that no group is excluded for economic, territorial,
linguistic, cultural, or functional reasons.

From the perspective of educational management, Alvarado Mendoza (2019) argues that curricular
management involves unveiling needs, demands, and scenarios with a view to promoting social transformations. This
understanding acquires greater density when it is articulated with the critical perspective of Castro Rubilar (2005),
who conceives it as a structural component that integrates pedagogical and organizational knowledge. Consequently,
curriculum management is not reduced to the administration of contents, but is instituted as a reflexive practice capable
of interrogating the hegemonic logics that organize school knowledge.

In line with this, Maia and Pacheco (2019) underline the need for coherence between the prescribed,
implemented, and evaluated curriculum. However, from a critical reading, this coherence must also be examined in
terms of curricular justice: is there a correspondence between what is declared intercultural and what is actually taught
and validated? Contemporary curriculum management therefore requires monitoring devices that are not only
technical, but also ethical-political, which make it possible to evaluate whether the curriculum contributes to the
effective recognition of cultural diversity. Likewise, the author Aparicio Gémez (2023) expands this vision by
integrating planning, execution, and control processes aligned with principles of educational quality. However, from
a critical theory perspective, quality cannot be understood exclusively in terms of efficiency or measurable results, but
as the capacity of the education system to guarantee conditions of recognition, participation and emancipation.

On this point, Honneth's (1997) theory of recognition provides a fundamental normative framework. If the
spheres of love, law and solidarity constitute structural conditions for the development of individual and collective
autonomy, then curricular management must be conceived as an institutional device aimed at guaranteeing these
conditions. A critically managed intercultural curriculum not only organizes content, but also enables formative
experiences that promote self-confidence, self-respect, and social self-esteem in culturally diverse contexts.

In this sense, from an integrative perspective, NUfiez (2025) conceives curricular management as a network of
permanent processes that, articulated at the macro, meso and micro levels, allow the consolidation of high-quality
comprehensive education focused on values, development of professional skills and continuous improvement. This
conception emphasizes that curricular management not only seeks academic results, but also the strengthening of
competencies for work performance and the ethical training of students.

4. Conclusions

As a result of the theoretical and analytical triangulation developed, it is evident that the concept of culture has
moved from evolutionary and functionalist approaches to symbolic, structural and relational perspectives understood
as a dynamic system of meanings, practices and structures in permanent historical configuration. Culture ceases to be
understood as a static repertoire of customs to be assumed as a complex network that articulates material and symbolic
dimensions, individual and collective, local and global. This reconceptualization is decisive to support an intercultural
education that does not treat diversity as a peripheral add-on, but as a structuring principle of social and formative
experience.

The conceptual journey allows us to affirm that interculturality, from a critical perspective, cannot be reduced
to a normative principle of coexistence or cultural tolerance. On the contrary, it constitutes an ethical-political project
aimed at transforming the power relations that have historically produced exclusion and subordination. Critical theory
(Alvesson & Deetz, 2006) reveals that cultural dynamics are traversed by structures of symbolic domination and
technocratic rationalities that legitimize hegemonic interests. In this framework, interculturality emerges as a counter-
hegemonic practice that questions processes of homogenization and dismantles logics of structural exclusion
(Pretceille, 2001).

The theory of recognition (Honneth, 1997), extended to its cultural dimension (Faundes-Pefafiel, 2019),
provides the normative foundation that maintains that struggles for cultural identity are not merely symbolic claims,
but structural moral demands linked to dignity, equality and solidarity. Cultural recognition is thus configured as a
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constitutive condition of a democratic social life. Without recognition, there is no autonomy; without autonomy, there
is no full citizenship.

From relational anthropology, Barth (1976) demonstrates that cultural identities are configured in dynamic
processes of delimitation and negotiation, while Bonfil's (1991) concept of cultural control shows that autonomy
depends on the effective capacity of peoples to decide on their material, symbolic and organizational elements. When
this capacity is restricted, forms of imposed or alienated culture emerge that reproduce structural subordination.
Critical interculturality, therefore, demands not only dialogue, but also a real redistribution of cultural power.
Consequently, it is concluded that a critical interculturality demands:

1. Denaturalize the structures of cultural domination.

2. Guarantee effective forms of moral, legal and solidarity recognition.

3. To strengthen the decision-making capacity of peoples over their cultural elements.

4. Promote a non-hierarchical intercultural dialogue, based on reciprocity and epistemic equity.

In this horizon, intercultural education is consolidated as a transformative pedagogical project that articulates
cultural recognition, curricular reconfiguration, development of intercultural competencies and democratization of
knowledge. It is not limited to promoting respect for diversity, but seeks to restructure the symbolic and institutional
matrices that reproduce inequality, orienting itself towards the construction of a plural and socially just citizenship.
From this perspective, curriculum management acquires a strategic status. It transcends the technical dimension of
content organization to become a political-pedagogical process of regulation, innovation and permanent evaluation of
the curriculum. Its function is not only to ensure institutional coherence and relevance, but also to guarantee that the
curriculum operates as a device for educational recognition and justice. In intercultural contexts, curricular
management can reproduce logics of homogenization or, on the contrary, become a space of emancipation.

In this architecture, technology must be conceived as a transversal dimension of intercultural curriculum
management. Its educational value depends on its being accessible, contextualized, ethically governed, and open to
the plural production of knowledge. An uncritical incorporation can reproduce digital colonialities, homogenize
content and widen gaps; on the other hand, a pedagogically and culturally situated appropriation can strengthen
participation, the recognition of identities and the collective construction of knowledge. Therefore, intercultural digital
competence must integrate technical skills with critical capacities to interpret information, recognize biases, protect
rights, dialogue with difference, and create content that is representative of communities.

Finally, strengthening educational quality from an intercultural perspective implies, therefore, resignifying
curricular management as a reflective, ethical and politically committed practice. Quality cannot be reduced to
indicators of efficiency or performance, but must also be measured by its ability to generate recognition, inclusion,
and epistemic equity. Only in this way can higher education become a plural democratic space where cultural identities
are not tolerated, but recognized as the foundation of a fair and sustainable coexistence.
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